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Disruptive technologies are widely used in education today. They aim to develop the knowledge, skills, and competencies of
students. The field of applied linguistics, in general, and foreign language teaching, in particular, have benefited immensely from
the developments taking place in computer-assisted language learning (CALL) and mobile-assisted language learning (MALL).
However, meaningful learning cannot be achieved by using technology indiscriminately; an understanding of educational theories
and key instructional design models is urgently required. The present study argues that the adoption of established instructional
design models will yield effective learning materials not only for the less commonly taught languages (LCTLs) but also for
language classrooms in general. It investigates the use of ADDIE instructional design model for designing and developing a
blended syllabus for teaching Arabic as a foreign language in South African institutions of higher learning. The study also deals
with the attitudes of the students towards the designed blended syllabus. The proposed syllabus is based on a wide range of web-
based tools and e-learning specifications such as Learning Tools Interoperability (LTI) and Shareable Content Object Reference
Model (SCORM). This study serves as a guideline for developing instructional materials for teaching Arabic, as well as
other languages.

1. Introduction

Developments and changes in the field of technology have
greatly aided foreign language instruction. The twentieth
century witnessed various attempts to employ technology in
teaching foreign languages, and these attempts culminated in
the emergence of computer-assisted language learning (CALL).
By the same token, the advancements in telecommunications
and mobile technology have resulted in the rise of mobile-
assisted language learning (MALL). The latter approach has
grown at a faster rate than others due to the relatively low cost
of mobile devices as well as its user-friendliness.

However, according to the UNESCO, both CALL and
MALL have so far failed to substantially influence education
[1]. Thus, the leveraging of technology to enhance the
teaching experience in the language classroom is long
overdue. Technology can be used in the preparation of
course materials, for facilitating the logistics of a pro-
gramme, in the delivery of content, and as a source of
motivation for students. Technology has made the design
and delivery of fully online and hybrid or blended courses
amazingly simple and interesting. Indeed, blended learning
is the fruition of developments in the fields of MALL and
CALL. Language specialists and syllabus designers have been
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compelled to revisit and, in a sense, revive traditional in-
structional design models and to make them more practical
in the language classroom. In this regard, the present paper
investigates the use of the ADDIE model in designing a
blended programme for teaching Arabic. Despite its inter-
national, political, economic, and religious significance,
Arabic is still one of the less commonly taught languages in
South Africa. To be more precise, this study aims to design a
technology-enhanced blended syllabus for teaching Arabic
in the Department of Arabic Studies at the International
Peace College South Africa (IPSA). The motivation for this is
to discover the extent to which such a programme can help
learners improve their Arabic language skills. IPSA is one of
the few institutions that offer Arabic language courses at the
undergraduate level in South Africa. Furthermore, this study
also investigates the attitudes of Arabic as a foreign language
(AFL) students at IPSA towards the proposed syllabus. In
particular, this study attempts to answer three main ques-
tions as follows:

(1) Do Arabic students at IPSA have positive attitudes
towards a blended syllabus?

(2) Is there a correlation between the learners’ attitudes
and their study level?

(3) Is there a correlation between the learners’ attitudes
and their gender?

To answer the second question, a null hypothesis is
formulated as “there is no statistically significant relation at
P <0.05 between the study level of participants and their
attitudes towards the blended syllabus.” Similarly, a null
hypothesis is formulated for the third question, stating
“there is no statistically significant relation at P<0.05 be-
tween the gender of participants and their attitudes towards
the syllabus.”

Hence, this study does not only explore the adoption of
the proposed model in designing and developing interactive
online materials and websites for teaching Arabic online but
also for developing a ubiquitous learning prototype that will
potentially provide new learning experiences to learners of
Arabic as a foreign language. The approach and format
adopted in this study may serve as a guideline for the design
of instructional resources for language teaching and learning
in the South African context and beyond.

2. Blended Learning

Blended or hybrid learning is an emerging model of learning
which includes the combination of traditional teaching
methods with online learning [2, 3]. Some educators,
however, argue that blended learning has a broader scope,
and it may include the combination of e-learning tools to
achieve the learning objectives of a lesson. Blended learning
also has the potential to incorporate various pedagogical
approaches such as behaviorism and constructivism to
produce an optimal learning outcome. In the latter case, the
use of instructional technology may not be mandatory [4].

It should be noted that the combination of self-paced
online education and face-to-face training can be beneficial,
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but if it is not wisely applied, it can become counterpro-
ductive. It should not be expected that all students and
teachers will be passionate about this paradigm shift in
teaching and learning. Some of the challenges that hinder
successful implementation of blended learning can be the
lack of essential infrastructure, the high cost of software and
hardware technology, IT literacy, and the implications of
blended learning in terms of workload, especially in the
initial phases of implementation. Additionally, the tech-
nological resources used in blended learning might not be
user-friendly, and hence might not be accepted by all
teachers and students. A blended programme may also
increase the cognitive load on students, especially if it is
poorly designed. Furthermore, a blended programme is
likely to create some issues with plagiarism and cheating [5].

Blended learning can take different forms and models.
Its design and implementation are likely to differ amongst
teachers, programmes, and schools [6]. As suggested by
Hannon and Macken [7], there are three models of blended
learning: blended presentation and interaction, blended
block, and fully online, as shown in Figure 1.

As its name indicates, the first model combines pre-
sentation and interaction. Classroom engagement is the
primary focus in this form of blended learning. The online
component, which consists of supplemental activities, serves
as support. The flipped classroom is an example of this
model of blended learning. A blended block or programme
flow model incorporates a sequence of face-to-face sessions
and online tutorials. Students might have face-to-face pre-
sentations afterwards. In contrast to the first two models, the
tully online model does not include any face-to-face physical
interaction. The blend takes place through the incorporation
of synchronous meetings via platforms such as Zoom and
asynchronous sessions or activities. These three models
“provide initial frameworks for the deliberate structuring of
blended learning to improve learning outcomes.” [6] Hence,
blended learning is not simply the adding of technology-
enhanced activities to a lesson or a course. It is a sophis-
ticated blend that combines face-to-face instruction and
online learning with the aim of achieving certain pedagogical
needs and overcoming time and location constraints.

3. Literature Review

The use of blended learning for language instruction, in-
cluding Arabic, has been investigated in various studies. For
instance, studies which investigated the outcomes of using a
blended language learning environment on English as a
foreign language (EFL) include learners in an Indonesian
context [8], a Chinese context [9], and a French university
context [10]. These studies found that a blended syllabus
plays a significant role in enhancing students’ motivation
and learning autonomy [9]. It has also a great impact on
student learning, test results, and classroom language use
[10]. However, despite its benefits, blended learning also
involves several problems and weaknesses. Noninteractive
activities and materials, connectivity issues, and a lack of
technology-literate instructors are just a few of the draw-
backs [8]. In addition, some students remain hesitant to
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FIGURE 1: Models of blended learning [7].

accept blended learning despite the likelihood of receiving
greater instructor input in a blended program than they
would in a class of forty or fifty students [10].

The use of blended learning in an EFL class was also
examined in a recent study [11]. The participants of the study
were thirty-nine students, some of whom were people with
physical or intellectual disabilities. The study concluded that
the participants, especially those with disabilities, were
satisfied with the blended course and the flipped learning
model adopted in it. Web tools such as infographics, Padlet,
Google Docs, and Canvas were also employed in a blended
English reading course. The use of infographics, Padlet,
Google Docs, and Canvas enhanced collaboration among
the learners and allowed them to actively participate in
reading tasks [12].

Similar studies were conducted to investigate the impact of
a blended learning approach on the performance of students of
Arabic at Islamic State University in Indonesia [13] and at
Islamic University in Madinah, Saudi Arabia [14]. It was also
used in the teaching of students of Arabic as a foreign language
in a Singaporean context [15]. Blended learning was found to
be more effective than traditional face-to-face instruction [14].
It improved the average scores of learners of Arabic [13],
promoted problem-based learning, and was shown to result in
an increased level of self-autonomy of students. It also played a
key role in the development of the digital and communication
skills (ICT) of the learners [15]. A blended learning course was
also designed to teach the Arabic alphabet at an American
elementary school. The blended materials were created and
delivered via Google applications. The pronunciation of the
students as well as their reading and writing skills showed
notable improvement [16].

For the optimal use of blended learning in the language
classroom, the adoption of instructional design models is
essential. Unfortunately, very few studies have examined the
use of established instructional frameworks in the design of
blended syllabi in language courses. The ADDIE instruc-
tional design model was used to create a website for teaching
Arabic for tourism purposes at a Malaysian university. The
Grav® CMS platform was used to design the syllabus [17].
Similarly, the ASSURE model was used in the design of a
blended syllabus for teaching a hadith (i.e., the recorded
traditions of the Prophet Muhammad) module for students
of Arabic as part of learning about Shariah in a South African
undergraduate class. The design applied the six phases of the

ASSURE model. These phases are analyze the students; state
the objectives of the course; select methods, media, and
materials; utilize media and materials; require student
participation; and evaluate and revise [18].

The e-learning industry has created a wealth of software
that makes the design of blended and fully online courses
easy and appealing. Learning management systems such as
Moodle and Sakai enable teachers to design integrated
course layouts and enriching course sites that raise the
students’ motivation and enhance learning. Moodle, for
instance, was used to present a blended course model for
teaching a Turkish course for beginners at Tel Aviv Uni-
versity [19].

Although the above studies report on the design of
blended materials for one or more language skills, few of
them explain how the materials were created. This study,
however, attempts to avoid any haphazard or hasty ap-
proaches in the development of blended syllabi. This study is
part of a deliberate and phased project that was conducted
over three years. It is based on well-known pedagogical
theories and an established instructional design model,
namely, ADDIE. It was carefully implemented across three
undergraduate levels (i.e., National Qualifications Frame-
work (NQF) level 5, NQF level 6, and NQF level 7). Based on
the review of the known literature, this is the first study that
attempts to design a comprehensive blended Arabic pro-
gramme for teaching Arabic and less commonly taught
languages (LCTLs) in South Africa and perhaps globally.
Most of the published studies focus on languages such as
English, even in the Arab world. The above studies also
employ and test limited technological tools and thus fall
short when exploring potentially more effective web-,
computer-, and mobile-assisted language learning tools, all
of which can be used for the creation of an array of textual
and multimodal language learning prototypes.

4. Research Methods and Materials

4.1. Syllabus Design. The present research aims to design a
blended syllabus for teaching Arabic as a foreign language at
the International Peace College South Africa (IPSA) based
on the ADDIE instructional design model. This is a quali-
tative study which describes various phases of the model
from analysis to implementation. The ADDIE instructional
model is widely used for developing a variety of instructional



programs, courses, and training [20-22]. The model is
composed of five phases, namely, analysis, design, devel-
opment, implementation, and evaluation. Each of these five
phases is composed of different procedural steps. The entire
process in ADDIE’s instructional design model is illustrated
in Figure 2.

This study not only deals with the description of the
blended syllabus but also investigates students’ perceptions
towards it.

4.2. Questionnaire. A cross-sectional study design is
adopted in the current study to find out the perceptions of
the students towards the proposed blended syllabus. The
participants in this study were thirty-three undergraduate
students enrolled in three Arabic language courses in the
academic year 2020 at IPSA. The blended syllabus was
initially designed and implemented in the first semester of
the academic year 2018-2019. It was completed and fully
implemented across three undergraduate levels at IPSA
during the first semester of the academic year 2020-2021.
Due to the small number of students at the college, all
students were considered part of the sample for this study.
The distribution of participants across gender and academic
levels is shown in Figures 3 and 4, respectively.

4.2.1. Procedure. Prior to the data collection, permission to
conduct this study and undertake research was acquired
from the principal of IPSA. This study has therefore received
formal ethical clearance from the postgraduate division at
the International Peace College South Africa (IPSA). A
close-ended structured questionnaire of twenty-five items
was prepared via Google Forms. The questionnaire covered
three main components: design and layout, resources and
activities, and the impact of the syllabus on the students’
language skills. The questionnaire clearly stated that par-
ticipation in the study was voluntary, and there were no
known or anticipated risks. Participants were clearly in-
formed that they could decline to answer any of the ques-
tions and exit the questionnaire at any time. The form also
stated that all data collected would be treated as confidential
and the participant’s anonymity protected in any reports or
publications produced as a result of the questionnaire.
Twenty-three participants completed questionnaires.

4.2.2. Reliability and Validity. Before using it for data
collection, the questionnaire was sent to two experts for
review, one of whom is an instructor in the Department of
Arabic Studies at IPSA. The other teaches at the Centre of
Languages and Translation at Taiz University in Yemen.
Both recommended some modifications to ensure the
questionnaire’s validity. Cronbach’s alpha was used to
measure the reliability of the questionnaire items. First, a
pilot study with ten students was conducted to test the
questionnaire’s reliability. The participants of the pilot study
were excluded from the final sample. The Cronbach alpha
outcome of the pilot study shows that its coeflicient exceeds
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the standard benchmark of 70%. This indicates high reli-
ability of the questionnaire items.

5. Description of the Instructional Design

This paper presents a blended syllabus for Arabic as a foreign
language which strikes a balance between the four language
skills (reading, writing, speaking, and listening) while using
an aesthetically appealing and uniquely tailored course
website. In the following, the designed blended syllabus is
explained using the ADDIE model. Special reference is given
to one of the units in the intermediate Arabic module [23].

5.1. Analysis Phase. This phase is concerned with the analysis
of four key issues or factors as follows.

5.1.1. The Students. The syllabus is designed for students of
Arabic as a foreign language at the undergraduate level at a
South African tertiary institution. The syllabus is designed
following a progression; elementary Arabic begins at level 1,
intermediate Arabic at level 2, and advanced Arabic at level
3.

5.1.2. Instructional Goals. An effective instructional design
cannot be produced if there are no clear instructional goals.
The key goal of this project is to come up with a blended
syllabus that enables undergraduate students at IPSA to
learn Arabic for general purposes. To facilitate this, an in-
teractive website must be meticulously designed with the
aim of motivating learners and enhancing their language
skills. Moreover, the proposed technology-enhanced sylla-
bus should facilitate self-paced learning outside the
classroom.

5.1.3. Instructional Analysis. Having identified the goals of
the programme, syllabus designers require an action plan for
the essential steps that must be followed to achieve in-
structional goals. This may include the selection of topics,
materials, and websites needed for teaching, as well as the
learning activities and prototypes to be embedded on the
website of the proposed blended course.

5.1.4. Learning Objectives. The blended syllabus under in-
vestigation consists of several units. Each unit is divided into
various lessons. Each lesson begins with a set of defined
learning objectives and outcomes that contribute to the
overall objectives of the course, as shown in Figure 5.

5.2. Design. The design phase focused on the conceptual
construction of the blended syllabus. Special attention was
paid to e-learning ecology (e.g., website and learning
management system (LMS)), its features, and how it can be
used in the foreign language classroom. In this phase, the
syllabus designers focused on three key design elements:
learning contents, assessments, and instructional strategy.
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5.2.1. Learning Content Design. The content strikes a bal-
ance among the four language skills. The texts selected in the
content are all authentic general-purpose topics. Un-
doubtedly, the design of a successful and balanced blended
syllabus requires a vibrant learning environment with a
media portal that includes a wide variety of contents, in-
teractive videos, narrated PowerPoint videos, screencasts,
podcasts, branching scenarios, dialogue simulations, and
animations.

5.2.2. Assessment’s Design. For the assessment to be effec-
tive, both formative and summative assessments are es-
sential. Formative assessment takes place in various steps of
the lesson or unit through interactive videos, gamified
quizzes, and peer assessments, among others.

5.2.3. Designing the Instructional Strategy. The design of a
website that divides the content into short segments in line
with the course descriptions and the time of the lectures was
initiated as part of this study. The website was divided into
five main pages (i.e., units), and each page was further di-
vided into six subpages, segments, or lessons, as shown in
Figure 6.

Each unit on the syllabus consists of a reading lesson, a
listening lesson, a speaking lesson, and an extensive reading

or a reading-for-pleasure lesson. Writing assignments are
incorporated into various components.

A Google site was then embedded into the institution’s
learning management system, namely, NEO LMS. This was
to facilitate more effective teaching and management of the
learning process, as shown in Figure 7.

Several instructional methods and techniques were
employed to achieve the lesson’s objectives and learning
outcomes including collaborative learning, project-based
learning, scenario-based learning (SBL), wikis, discussions,
and presentations. A proposal for design and structure was
also drafted to guide the subsequent development phase.

5.3. Development Phase. In the development phase, the
content assets and methodology that were described in the
design phase were created, assembled, and tested. The
existing infrastructure at the host institution, including
hardware and software required for the development of the
blended syllabus, was considered. Although IPSA has a fully
equipped multimedia lab and a high-speed, dedicated server
with good bandwidth and a resident maintenance team, the
aim is to design a blended syllabus that does not require a
sophisticated technology such as a dedicated server and a
traditional language lab. The syllabus is designed with
student accessibility and learner-centredness in mind. That
is, materials, including lab-based sessions, can be accessed
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FIGURE 6: Interface of the blended syllabus [22].

anytime and anywhere via the mobile or PC. For this
purpose, the syllabus utilizes some web 2.0 applications such
as Google Sites, simulation tools, SCORM packages, and the
LTI functionality available in most learning management
systems. However, for the content to be SCORM or LTI

compliant, the materials must be developed in specific
formats in advance. Hence, storyboards and similar mate-
rials were prepared in an electronic format. Technology-
enhanced activities for each unit were developed and in-
tegrated directly onto the website. Activities were prepared
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TasLE 1: Content and activities in a sample unit.

Lesson component Activity

Offline access

Prelesson
Poem

Reading aloud
Dictionary work

https://multidict.net/cs/4875/mandelal.htm

Write two sentences about Mandela (discussion)
Reading comprehension (https://multidict.net/cs/4875/
mandela0.htm)

Watch a recording of the poem

PowerPoint/SCORM package saved as a zip
folder

(vocabulary)

Slfir;;nar (singular vs. https://multidict.net/cs/4875/Mandela2.htm
Comprehension https://multidict.net/cs/4875/mandela3.htm
Creation Wiki page about Mandela

with various web-based tools, and they were tested. All
related materials and procedures were also debugged. Table 1
provides an example of the storyboards and activities from a
unit on the syllabus.

5.4. Implementation Phase. This stage is concerned with the
distribution and delivery of the learning materials to stu-
dents, namely, the students of Arabic across the three un-
dergraduate levels at IPSA. Before the actual
implementation, the virtual learning environment (i.e., the
website and NEO LMS) was prepared, the technology and
media were previewed and tested, and each lesson was
examined closely and thoroughly. All materials were tested
to find out whether they function properly and to what
extent they are appropriate for the intended audience [24].

The proposed syllabus can be described as a blended
presentation and interaction in which students participate in
face-to-face sessions in a classroom. Concurrently, they are
given online activities for further practice and interaction.
However, the COVID-19 pandemic has compelled educa-
tors to undertake blending in the form of synchronous and
asynchronous activities. There is no single method for the
implementation of blended learning in the language class-
room; blending may differ even from one lesson to another
or from one language skill to another. The blended learning
model adopted in the implementation of the proposed
syllabus is outlined in Figure 8.

As shown in Figure 8, the model consists of three blocks:
teacher-led instruction, online instruction, and a hybrid
block for collaborative activities. The latter can be imple-
mented either in a physical classroom or virtually. The

teacher-led, face-to-face instruction can be devoted to the
delivery of almost any skill. A teacher can, for instance,
introduce a reading lesson in the classroom and let students
read the text and complete skimming and scanning activities
in the classroom. Teacher-led instruction can also be con-
ducted online for intervention purposes. In emergency cases,
teacher-led instruction can migrate fully online.

Online instruction can take the form of interactive
asynchronous activities that can be completed indepen-
dently by students. These activities typically target content
covered in the classroom and incorporate the four language
skills. Examples of these tasks are vocabulary quizzes, in-
teractive activities and videos, gamified tasks, recordings of
the reading text, a speech recognition practice, etc.

Collaborative learning can be conducted in a physical
classroom for teaching various skills. It can also take place in
synchronous sessions. A clear example is the use of breakout
rooms in a Zoom class, in which students are divided into
small groups or pairs for the purpose of completing assigned
exercises. It can also be used for long-term collaborative
projects such as digital storytelling, presentations, and
translation projects. Table 2 summarizes the tasks and ac-
tivities that are assigned across the three blocks in a listening
and speaking unit.

The syllabus features several interactive activities and
resources that have been created in line with e-learning
standards such as SCORM and LMS LTI, as stated previ-
ously. The content can, therefore, be presented either in a
brick-and-mortar classroom or virtually. The proposed
syllabus incorporates a myriad of activities that enable in-
structors to teach all language skills with confidence. Sanako
Connect, for example, is used to teach speaking and listening
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TaBLE 2: Application of the model in a speaking and listening unit.

Teacher-led instruction

Computer-based instruction

Collaborative activities

Prelistening

Listen to/watch a two-minute report

Listening Learn the meaning of new vocabulary

Listening comprehension
Use new vocabulary in similar

Brainstorming (Padlet)

Vocabulary game “collocations”

Online review game
Subtitling/closed caption of a
video

Interactive activities “multiple-choice, fill in the

blanks”

Word link quiz

contexts
Dialogue Interactive tasks Digital storytelling
Role-play Dialogue simulation Online review game

Speaking b h unciation/ spelling practice

Interactive board/discussion via Sanako Connect
Interactive video

skills in a similar way to how they are taught in a physical
language lab. Synchronous sessions via web conferencing
tools should be learner-centred to a great extent. Students
can complete simple activities, such as spelling practice, by
using a collaborative whiteboard or more advanced activities
such as a debate via Sanako Connect.

5.5. Evaluation Phase. Evaluation is the final phase in the
ADDIE model. Evaluation ensures that the proposed
blended syllabus achieves the intended outcome. This phase
evaluates materials, media, technological tools, and teaching
strategies. Feedback from students and instructors consti-
tutes part and parcel of the evaluation process. Student
feedback, in particular, provides an indication about atti-
tudes towards various components of the programme and
the challenges students encountered during its imple-
mentation. In technology-enhanced blended programmes,
learner input is always essential for improving and recali-
brating the learning prototype, if necessary.

The evaluation phase also explores and tracks the per-
formance of students in the course. The LMS can, for

example, keep track of students who have completed their
quizzes and assignments and those who have not yet sub-
mitted. A user’s log activity can also indicate whether a
learner has navigated the content. Statistical tools available
in most LMSs enable authorised users such as instructors,
tutors, or site owners to view user activity. Figure 9 provides
an example of the site usage statistics by one of the students.

6. Findings from the Questionnaire

To investigate the attitudes of the AFL students at IPSA
towards the proposed blended syllabus, descriptive statistics
including the mean and standard deviations of each item of
the questionnaire were calculated. Table 3 shows the stu-
dents’ responses to the items of the first component (i.e., the
design and layout).

As the data in Table 3 show, the average for items in the
relevant section of the questionnaire ranges from 1.87 to
2.87. This indicates a medium to high level of agreement on
all items. The statistics reveal that the participants of this
study are satisfied with the design and layout of the blended
Arabic language course.
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TaBLE 3: Descriptive statistics for students’ perceptions towards the syllabus design and layout.

Item N SA A N D SD Mean Std. dev
The designed blended course is well organized 23 26.09 5217 21.74 1.96 071
The course layout is attractive 23 26.09 39.13 30.43 4.35 2.13 0.87
The course is motivating and interesting 23 30.43 43.48 26.09 1.96 077
The course enhances the interaction between teachers and learners 23 39.13 34.78 26.09 1.87  0.81
The course gives me enough time to do tasks 23 78.26 13.04 8.70 230 0.63
The course considers issues such as slow internet connectivity and access to data 23 8.70 26.09 43.48 13.04 8.70 2.87  1.06
I fully support blended learning but not fully online learning 23 21.74 34.78 3478 4.35 435 235  1.03

For the second component of the questionnaire, seven
items were created to explore the impact of the proposed
syllabus on the enhancement of students’ language skills.
The results are provided in Table 4.

The data in Table 4 show that the average for items in the
relevant section of the questionnaire ranges from 1.87 to 2.26.
This also indicates a medium to high level of agreement on all
items. This shows that the participants in this study believe that
the blended syllabus has enhanced their language skills and
linguistic competence.

The third section of the questionnaire deals with the
attitudes of the students towards the activities and resources
in the blended syllabus. This component includes ten items.
Table 5 provides details of the perceptions of students to-
wards the activities and resources of the blended syllabus.

As the data in Table 5 show, the average of items in the
relevant section of the questionnaire ranges from 1.57 to 2.35.
This also indicates a medium to high level of agreement on all
items cited. Thus, the participants of this study appear to have
been satisfied with the resources and activities of the blended
course.

To answer the second question posed in this study, which
was to discover whether there is a relationship between the
attitudes of the respondents and their academic level or not,
a one-way analysis of variance (ANOVA) was conducted.
The results appear in Tables 6 and 7.

The results of the ANOVA test indicate that there is no
statistically significant relation at P <0.05 between the at-
titudes of the respondents and their study level. Thus, the
null hypothesis is accepted.

Significance was found to be 0.993, which is greater than
0.05. Students at all three levels reported similarly positive
attitudes towards the programme.

Similarly, an ANOVA to determine if there is a
relationship between the attitudes of the respon-
dents and their gender (i.e., male vs. female) was con-
ducted. Tables 8 and 9 provide the results of the ANOVA
test.

As the results in Table 9 show, there is a statistically
significant relation between the gender of the respon-
dents and their attitudes towards the blended syllabus.
Thus, the null hypothesis, which states “there is no re-
lation between the gender of participants and their at-
titudes towards the blended syllabus,” is rejected. The
significance was found to be 0.011, which is less than
P <0.05. The findings show that female respondents re-
ported greater positivity in their attitudes towards the
blended syllabus than male students. However, in a small-
sized study like this, such a difference may be attributed
to the discrepancy in the number of males and females.
Out of twenty-three respondents, only seven of them are
males. This is insufficient for determining whether female
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TaBLE 4: Descriptive statistics of responses towards the syllabus and language skills.
Item N SA A N D SD Mem O
dev
The course enhances my reading skills 23 26.09 47.83 26.09 2.00 074
Blended l?arnlng makes me soFlally f:onnected and gives me opportunity to practice 23 2174 3478 4348 222 0.80
my speaking and communication skills
g)r;zlr(l:rzldeos provide authentic learning experience and allow me to listen to native 23 3478 4348 2174 187 076
I found the web-based tools useful for the improvement of my language and life skills 23 13.04 52.17 30.43 4,35 226 075
Interactive videos improve my listening and speaking skills 23 21.74 60.87 17.39 1.96  0.64
The blended course enhances my writing skills 23 26.09 39.13 34.78 209  0.79
The t.)l(?nded course enhances my active participation and learning as well as my 23 1739 6957 13.04 196 056
creativity
TaBLE 5: Responses towards the activities and resources of the syllabus.
Item N SA A N D SD Mem S
dev
The course includes various collaborative activities/tasks 23 39.13 43.48 13.04 4.35 1.83  0.83
The tasks are clear 23 13.04 69.57 8.70 8.70 213 0.76
Live classr.ooms via web conferencing make up for face-to-face interactions, and 23 26,09 3913 17.39 17.39 226 1.05
they are highly beneficial
Blendeq learr.nng helps us to thlnk‘lr'l .depth about a subject and to be involved in 23 1739 3043 4348 8.70 243 0.90
more discussions and debating activities
Discussion forums, wikis, and chat groups help me in learning 23 21.74 5217 26.09 204 071
Blended learning allows us to use different computer programs and web applications 23 26.09 73.91 1.74 045
Blended learning helps me to be able to apply what I have learned in the future 23 17.39 60.87 17.39 4.35 2.09 073
Blended learning facilitates timely support and constructive feedback from both 23 2174 5652 1739 435 204 077
learners and teachers
Gamified activities and game-based learning have made learning enjoyable 23 52.17 39.13 8.70 1.57  0.66
Peer review assignments are highly beneficial 23 21.74 39.13 26.09 870 435 235 1.07
TaBLE 6: Descriptive statistics of the sample.
Descriptive statistics
95% confidence interval for
mean
N Mean Std. deviation Std. error Lower bound Upper bound Minimum Maximum
Sum BAl 6 51.67 13.28 5.42 37.73 65.60 36.00 73.00
BA2 9 52.33 8.73 2.91 45.62 59.05 32.00 62.00
BA3 8 51.75 14.02 4.96 40.03 63.47 29.00 67.00
Total 23 51.96 11.42 2.38 47.02 56.89 29.00 73.00
TaBLE 7: ANOVA results for students’ responses based on the study level.
ANOVA
Sum of squares df Mean square F Sig.
Sum Between groups 2.12 2 1.06 0.01 0.993
Within groups 2866.83 20 143.34
Total 2868.96 22

students generally have more positive attitudes towards
the blended syllabus than male students. More studies are
needed to investigate this correlation.

7. Discussion

The results indicate that the respondents are satisfied with
the layout of the designed course. Ultimately, a linear the-
matic layout consisting of various topics may not be

appropriate for teaching Arabic and other foreign languages.
The presentation of the syllabus in the form of weekly
chronological units, or modules, may be more beneficial and
motivating to students. The respondents reported that the
blended syllabus is attractive, well designed, and motivating.

Additionally, a blended syllabus may ensure a smoother
learning process and greater interaction between students
and instructors and allows more time for discussion. It
provides students with the opportunity to speak more and to
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TaBLE 8: Descriptive statistics of the sample.
Descriptive statistics
95% confidence interval for
mean
N Mean Std. deviation Std. error Lower bound Upper bound Minimum Maximum
Sum Male 6 42.17 12.95 5.29 28.57 55.76 29.00 62.00
Female 17 55.41 8.85 2.15 50.86 59.96 36.00 73.00
Total 23 51.96 11.42 2.38 47.02 56.89 29.00 73.00
TaBLE 9: ANOVA results for students’ responses based on gender.
ANOVA
Sum of squares df Mean square F Sig.
Sum Between groups 778.01 1 778.01 7.81 0.011
Within groups 2090.95 21 99.57
Total 2868.96 22

discuss topics they could not in the classroom. The re-
spondents also agreed that the proposed syllabus considers
the logistics and limitations of blended and online learning,
such as slow connectivity and access to data. Most of the
activities in the syllabus are designed in a manner that allows
both online and offline access.

The findings of this study have also shown that the
blended syllabus enhances linguistic competence and
communication skills. In their view, blended learning en-
hances student reading skills, provides social connections
with other students, and provides the opportunity to practice
speaking and communication skills. Online videos provide
authentic learning experiences and allow students listen to
native speakers. The respondents also reported that inter-
active videos are beneficial for the improvement of listening
and speaking skills. The blended course also ensures more
time to participate in discussions, debates, and wikis, thus
allowing students to practice their speaking and writing
skills. The blended course also enhances active participation,
learning, and creativity. Furthermore, various web-based
tools used in the course not only enhance language skills but
also students’ digital literacy and ICT skills.

The findings of this study have also shown that students
are satisfied with the activities and resources in the blended
syllabus. In their view, discussion, wikis, and debate activ-
ities encourage them to work collaboratively. The syn-
chronous meetings enrich their learning experience.
Students also reported that certain activities stimulate their
higher-order thinking, such as critical thinking skills in the
target language. Gamified activities are especially favoured
by students, who indicated that the game-based activities
increase their motivation to learn the content. The blended
syllabus also provides students with the opportunity to
participate in the assessment process. They reported that
peer assessments enhance their confidence and autonomy
within the programme, as well as their learning experience.
A cursory look at the peer assessments submitted via the
LMS shows that students generally provided constructive
feedback to their peers. The findings have also shown that
the blended syllabus facilitates timely support and

constructive feedback from both students and instructors.
Additionally, the syllabus familiarizes students with a
considerable number of computer and web tools that they
can use in the future.

8. Limitations and Future Research Directions

To the best of our knowledge, this study is the first of its kind
both locally and internationally that attempts to design a
blended syllabus for Arabic as a less commonly taught
language. The proposed model can be used as it is or with
idiosyncratic modifications to design blended or fully online
syllabi for teaching languages. This study mainly focuses on
the development of accessible, learner-friendly, and inter-
active materials, as well as the perceptions of students to-
wards blended curricula. However, further study would be
required to explore the success of blended syllabi and the
perceptions of other stakeholders towards these, including
the instructors, tutors, administrators, and parents. In ad-
dition, this model could be applied to other less commonly
taught languages including French, German, and Latin.

9. Conclusions

This study has demonstrated how instructional design
frameworks such as ADDIE may be utilized to construct
e-learning and blended courses. This model has been used to
design a blended syllabus for teaching Arabic as a foreign
language in the South African context. The adoption of this
model ensures the design of effective and well-structured
blended learning prototypes. The use of well-established in-
structional design models can help to reduce the haphazard
approach in the design of many blended and remote syllabi.
Even though the current study focuses on the format of an
Arabic course offered in the Department of Arabic Studies at
IPSA in South Africa, the proposed blended syllabus is
intended to serve as a model for blended learning foreign
language courses in the broader South African context and
beyond. Moreover, the model can be offered and delivered to
students via a user-friendly website, or it can be directly
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incorporated into an institution’s learning management system
such as Moodle, Sakai, NEO, and Canvas.

This study has also investigated the attitudes of three co-
horts of students towards a blended syllabus. Findings from the
questionnaire have shown that students reported positive at-
titudes towards the design, activities, and resources, as well as
towards its impact on various language skills. This study has
also concluded that there is no statistically significant relation
between the attitudes of students and their academic level. The
study has, however, found that there is a statistically significant
relation at P <0.05 between the attitudes of students towards
the syllabus and their gender. That is, female students were
found to have more positive attitudes towards the syllabus than
male students. In a small study like this, such a finding is not
necessarily representative of a large trend. The fact that the
female students who participated in the study outnumbered
male participants further limits the possibility of a correlation.

Data Availability

The data are collected from the learners via a cloud-based
online survey tool. The data are included within the article.
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