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Abstract The overarching aim of the study was to investigate the relationship between
hope and life satisfaction among a sample of children in Cape Town, South Africa.
More specifically, the study aimed to ascertain the moderating effect of socio-economic
status on this relationship. The study uses secondary data from the first wave of the
Children’s Worlds study. A cross-sectional survey design was employed with the use of
stratified random sampling to select a sample of 1004 twelve-year old children attend-
ing primary schools within the Cape Town Metropole. The questionnaire administered,
incorporated Huebner’s (School Psychology International, 12, 231–240, 1991) Stu-
dents’ Life Satisfaction Scale and Snyder et al.’s (Journal of Pediatric Psychology, 22,
399–421, 1997) Children’s Hope Scale. Data were analysed by means of correlational
analysis, and using the Process Tool for moderation. The results indicate that there is a
significant relationship between hope and life satisfaction for both low and middle
socio-economic status communities. It was also revealed that socio-economic status
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does not moderate the relationship between hope and life satisfaction. It is recommend-
ed that further exploration be conducted on the influence of SES on the relationship
between hope and life satisfaction. Given that the current study found that SES does not
moderate the relationship between hope and life satisfaction, it is recommended that
future studies explore the role of SES as a possible mediator.

Keywords Hope . Life Satisfaction .ModeratorEffect . Socio-economicStatus . Process
Tool forModerationAnalysis

1 Introduction

The increasing international interest in promoting children’s participation in social
processes presents the opportunity to engage children in the co-construction of indica-
tors of well-being (Casas 2011). The active involvement of children in measuring and
monitoring their own well-being has gained considerable recognition recently, whereas
past indicators of child well-being have been based on data collected on children and
seldom from children (Bosch et al. 2010; Mason and Hood 2011). Given this, the
findings from researchwith children has led to important insights about what contributes
to their well-being and the importance of investigating subjective well-being (SWB)
(McAuley, McKeown, and Merriman, 2012; McAuley and Layte, 2012; McAuley and
Rose, 2010).

The concept of well-being itself is a broad, contested concept that is widely criticised
(Camfield et al. 2008). Its meaning and content thus fluctuates and is dependent on the
purpose of the research (Camfield et al. 2008). The great dispute in how well-being
should be defined and measured remains contested. Well-being is therefore regarded as
a multifaceted construct by most researchers (Forgeard et al. 2011). This includes
emotional, social, and functional components. A considerable amount of this discontent
is related to the inclusion of these components in a valid theory and measure of well-
being (Forgeard et al. 2011). As a result of its multifaceted nature, the construct of well-
being is used synonymously with ‘happiness’, ‘quality of life’ and ‘life satisfaction’
(Forgeard et al. 2011).

Our sense of life satisfaction is reflected in how we perceive our current situation
and ultimately, our perceived well-being. Life satisfaction is generally defined as the
subjective evaluation of the overall quality of one’s life, and is considered to be a key
indicator of SWB (Diener and Diener 1995; as cited in Proctor et al. 2009). The all-
encompassing nature of SWB extends to the experience of pleasant emotions, low
levels of negative mood, and high life satisfaction (Diener et al. 2002). Recent
empirical evidence shows that life satisfaction is associated with physical health and
lower substance abuse, less unemployment and financial strains, a better ability to meet
personal standards, optimism/hope, self-efficacy, more social support and less behav-
ioural problems, and higher interpersonal and cognitive functioning (Dolan et al. 2008;
Proctor et al. 2009). Family variables such as, family structure, parenting style, parental
emotional, social support, and family conflict are considered important in the attain-
ment of life satisfaction among adolescents in particular (Proctor et al. 2009).

Another key dimension of well-being identified in recent literature, is hope
(Isaacs and Savahl 2014; Savahl et al. 2013). The concept of hope denotes a
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"positive motivational state that is based on an interactively derived sense of
successful agency (goal-directed energy), and pathways (planning to meet goals)^,
(Snyder 2002, p. 250). Hope, as the provider of agency (Engelbrecht 2011) can
therefore be used to improve one’s current living conditions, via a process referred
to as ‘pathways thinking’ which holds that our present and imagined futures are
linked by thought. Given the significant relationship between hope and well-being
amongst children and adolescents, further research is required to unpack the nature
and dynamics of this relationship (Savahl et al. 2016). Key to understanding this
relationship is examining factors or correlates that influence the relationship.
Socio-economic status (SES) has long been regarded as one these critical factors
influencing both hope and SWB.

The relationship between SWB and socio-economic status is a complex one.
Although this relationship remains positive, it does not necessarily mean that
individuals from the highest SES group will in fact report greater levels of SWB
(Pavot and Diener 2013). Diener et al. (1985) found that more than one-third of
wealthy individuals reported below average SWB. This finding can be attributed
to the argument that a rise in income is accompanied by a rise in material living
standards (Pavot and Diener 2013). This proposes that SWB only increases
slightly above the average reported SWB by means of a considerable rise in
income, where it will then decrease as SES further increases. This resonates with
the Easterlin (1974) paradox, which essentially holds that income differences are
generally positively correlated with SWB, with little or no corresponding increases
in SWB when national SES increases (Pavot and Diener 2013). Further evidence
suggests that although SWB levels decreases as SES increase above the average
set point, the correlation between income and SWB remains strongest for individ-
uals living in poverty or near-poverty (that is for individuals living on and below
the average SES), (Diener et al. 2008). Easterlin’s (1974) original hypothesis has,
however, not fully been supported by the literature, with researchers such as
Stevenson and Wolfers (2008) finding that increases in GDP is associated with
consistent increases in life satisfaction. Recently, further analysis conducted by
Easterlin (2013) found that within countries, wealthier people have a higher level
of life satisfaction than poorer people, but that this is only relevant for relative
income and not absolute income (Adler and Seligman 2016).

Research has found that SES is related to children and adolescents’ health,
cognitive and educational attainment, socio-emotional development, and access to
resources (Bradley and Corwyn 2002). The relationship between SES, SWB and
hope amongst children and adolescents has also recently received empirical
consideration. Savahl et al. (2016), in their validation of the Children’s Hope
Scale on a sample of children from three SES groups (low, lower-middle, and
upper-middle) in Cape Town, found that hope was comparable across SES groups.
They further found that there was a significant difference between SES groups,
with the lower-middle and upper-middle SES groups scoring significantly higher
than the low SES group. Further studies on children’s SWB conducted in
Cape Town by Savahl et al. (2017a, 2017b) across two SES communities, found
no significant difference in life satisfaction between low and middle SES groups.
Noting the contestation within the literature, the current study looks at the extent
to which SES could moderate the relationship between hope and life satisfaction
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within a South African context, for both low and middle SES communities. In
South Africa SES is brought into stark focus given the high level of social
inequality. With a Gini Index of .63 (Bosch et al. 2010), considered to be one
of the highest in the world (in terms of wealth and income), it demonstrates a great
dispersion of both wealth and income between the privileged and the disadvan-
taged. Although this inequality is experienced by the majority of the population,
the burdens of these Bmultiple overlapping layers of inequality’ are often endured
by children who necessitate care and supervision from adults for their protection
and well-being^ (Hall et al. 2012, p. 24). An exploration of the impact of SES and
social inequality is incomplete without consideration of the oppressive backdrop
of Apartheid. Based on a philosophy of socio-economic exclusion and segregation
the Apartheid legislative framework dominated the socio-political landscape of
South Africa for nearly five decades. Characterised by institutionalised racism and
systematic economic oppression, Apartheid resulted in a significant proportion of
the population being disenfranchised, denied access to resources, land, education
opportunities, and basic human rights (Savahl et al. 2016).

One of the most devastating legacies of Apartheid is the extreme levels of social
inequality experienced by various cohorts of the population, manifesting in the
polarisation of communities and neighbourhoods into privileged or middle SES and
disadvantaged or lower SES communities. Privileged communities are characterised by
high income, educational attainment and employment. Disadvantaged communities are
characterised by low educational attainment and income, high rates of substance abuse,
unemployment, crime and violence (Savahl et al. 2015). Located between the high and
low extremes a cohort presenting with a mid-level socio-economic status is identifiable.
This population cohort mainly consists of individuals who were previously advantaged
by the Apartheid regime, and those that have managed intergroup mobility since the
attainment of democracy in 1994. Typically, the latter cohort is characterised as the
emerging middle class and consists of previously disadvantaged individuals who
through policy change, education, resilience and other positive psychological traits
managed to achieve a sustainable level of economic security (Adams and Savahl
2017; Savahl et al. 2016).

Overall, while the literature has established a clear relationship between hope and life
satisfaction, the extent to which this relationship is influenced by SES is less clear. The
overarching aim of the study was to ascertain the nature of the relationship between hope
and life satisfaction among children in both lowandmiddle SES communities inCapeTown.
Furthermore, the study aims to determine the extent towhich SESmoderates the relationship
between hope and life satisfaction. According to Baron and Kenny’s (1986) classic text, a
moderator variable is a third variable that Baffects the direction and/or strength of the relation
betweenan independent or predictor variable andadependent or criterionvariable^ (p. 1174).

The following hypotheses have been developed to guide the study:

Hypothesis 1: There is a significant positive relationship between hope and life
satisfaction in low socio-economic status communities
Hypothesis 2: There is a significant positive relationship between hope and life
satisfaction in middle socio-economic status communities
Hypothesis 3: The relationship between hope and life satisfaction for the low and
middle socio- economic status communities is moderated by socio-economic status
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2 Method

2.1 Research Design

The study uses the first wave of the South African data of the Children’s Worlds study.
The study aims to collect data on children’s lives and daily activities, the manner in
which they utilize their time and their perceptions and evaluations of their personal
well-being. The study therefore hopes to raise awareness of children’s well-being and
their life situations, in order to influence government policies and services (see isciweb.
org ).

The current study focused on specific aspects within the Children’s World’s study,
more specifically, on the measurement of hope and life satisfaction, with the manifes-
tation of SES as a moderator variable. This study followed a quantitative methodolog-
ical framework and used a cross-sectional, correlation design.

2.2 Research Context

As previously mentioned, South Africa has a highly skewed distribution of
wealth and income between the privileged and the disadvantaged (World Bank
2012). This widespread social inequality is among the most detrimental conse-
quences of the Apartheid regime in the country. Children, in particular those
living in low SES communities, are negatively affected by the disparate levels
of household income (Hall et al. 2012). The child population in South Africa is
18.6 million, representing 37% of the total population. Of this total, 45% are
between the ages of 10–17 years old, with a gender composition of 49%
female, and 51% male. National estimates indicate that 54.6% of the child
population live in urban areas, while 45.4% live in rural areas. In the Western
Cape, however, the majority of children (94.6%) live in urban areas, while a
small proportion (5.4%) lives in rural areas (Hall et al. 2012).

The research for the larger study was conducted in the Western Cape Metropole
which is one of nine provincial regions in South Africa. It is a typical urban environ-
ment with a population of an estimated 6 million of which 1636000 are children
(Statistics South Africa, 2015). The participants in the current study were selected from
primary schools in both low and middle SES communities in the Western Cape.

2.3 Participants

The sampling frame for the study included 12-year-old children attending primary
schools within the four Education Management District Councils (EMDC’s) of the
Western Cape Education Department (WCED) Metropole. A two-stage stratified ran-
dom sampling protocol was followed, ensuring that children from various cultural,
SES, and geographical groups were selected. In the first stage schools were stratified
according to their location within the EMDC’s. Thereafter, schools were stratified by
SES (low and middle) and randomly selected from these strata. Schools located in
previously disadvantaged communities and those designated as Section 21 schools (no
fees schools) were classified as low SES schools. Schools classified as middle SES
schools, were those located in privileged communities (characterised by high: income,
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educational attainment, levels of employment, and low incidence of violence) with an
annual school fee of equal to or more than R5000 per learner. While it was envisaged to
obtain an equal number of schools from low and middle SES communities, the final
sample consisted of eight schools from low SES and seven schools from middle SES
communities. All the 12-year-old children in the schools were selected to participate.
The final sample consisted of 1004 participants, distributed as follow: 46.1% males,
53.9% females, 58.6% low SES and 41.4% middle SES participants.

2.4 Measures

The survey instrument, originally developed in English and Spanish, was adapted to the
South African context. Firstly, the questionnaire underwent a process of cognitive testing,
including two focus groups consisting of 10 children each. These participants were
purposively selected from primary schools within the sampling frame. This process
essentially aided in the phrasing, refining, and modification of items in the questionnaire.
Subsequently, the revised questionnaire was back- translated into Afrikaans (second
process), of which both versions (English and Afrikaans) were then piloted (third process)
with a sample of 100 twelve-year-old children, randomly selected from low and middle
SES schools. The final process assisted with the ordering and sequencing of items, as well
as the length of the questionnaire, in support of finalizing the survey instrument.

A number of internationally validated scales were included in the questionnaire.
These included the Students’ Life Satisfaction Scale (Huebner 1991), and the Chil-
dren’s Hope Scale (Snyder et al. 1997).

2.4.1 Children’s Hope Scale

The Children’s Hope Scale (CHS) is a 6-item scale with responses ranging from 1 = none
of the time, to 6 = all of the time (Snyder 1995; Marque, Pais-Robeiro, and Lopez, 2011).
This 6-point Likert -type self-report measure (Snyder 1995) is based on Snyder’s Hope
Theory (Snyder et al. 1997). Possible scores range from 6 to 36, with high scores denoting
higher levels of hope (Marque et al., 2011). This measure was developed and validated for
use with children aged 7 to 16 years (Lopez et al. 2000). Three of the items contain
questions evaluating ‘pathways thinking’ (e.g. I can think of manyways to get the things in
life that are most important to me), as well as, three questions that examine ‘agentic
thinking’ (e.g. I am doing just as well as other kids of my age), (Marque et al., 2011).
This scale has produced the following acceptable psychometric properties: (a) internal
consistencies with Cronbach alpha’s ranging from .72 to .86; (b) test-retest reliabilities of
.71 to .73 over one month; and (c) convergent and discriminant validities (Lopez et al.
2009). The scale has previously been validated on samples of children in Cape Town across
low, lower-middle, and upper-middle SES groups (see Savahl et al. 2016).

2.4.2 Students’ Life Satisfaction Scale

The Students’ Life Satisfaction Scale (SLSS) is a 7-itemmeasure of global life satisfaction,
developed and validated for use with children aged 8–18 (Huebner 1991). Respondents are
asked to answer the questions based on the thoughts they had in the last few weeks and
requires respondents to rate their satisfaction with respect to items that are domain-free

738 C. Raats et al.



(Huebner et al. 2004). Six response choices exist, which are presented as an affirmation and
range from 1 = strongly disagree to 6 = strongly agree (Huebner 1991). Scores range from
7 to 42, with the higher scores denoting higher levels of global satisfaction with life
(Huebner 1991). The measure reports an internal consistency of .82 and an adequate two-
week test-retest reliability of .74, (Huebner 1991). The SLSS has also shown good cross-
cultural adaptation with children aged 8–18 years across a range of contexts (see e.g. Casas
et al. 2014; Jones 2011; Savahl et al. 2017a, 2017b). Recently Savahl et al. (2017a, 2017b)
validated the scale for use on children across low and middle SES groups in Cape Town.
Their results indicated a good-fit structure for the overall scale, and that metric and scalar
invariance was tenable across socio-economic status groups. Importantly the authors noted
low standardised regression weights for the two negatively phrased items on the SLSS,
which substantially affected the structural validity of the scale. They recommend that these
items be removed when working with samples of children from South Africa. Recent
research conducted by Casas and Rees (2015) similarly caution against including the
negatively phrased items. The current study therefore used a 5-item version of the SLSS
with 5-point verbal response options ranging from strongly disagree to strongly agree.

2.5 Procedure and Ethics

Permission to conduct the study was obtained from the Senate Research Ethics Committee
of the University of the Western Cape, as well as the Western Cape Education Department
(WCED). An information session was arranged with the school principals and the 12-year-
old children in the selected schools where the aim, the nature of their involvement and
ethics of the study were discussed. The participants were advised on the ethics principles of
informed consent, confidentiality, the right to withdraw, and privacy. Those who agreed to
participate were requested to provide signed consent, as well as obtain signed consent from
their parents. Only those who returned the consent forms participated in the study. The
questionnaires were administered following a researcher-administered protocol.

2.6 Data Analysis

The IBM Statistical Package for the Social Sciences (IBM SPSS v.22) software was
used to analyse the data. The Pearson Product-Moment Correlational analysis was used
to explore the relationship between hope and life satisfaction. Hayes Process tool for
moderation analysis (referring to the analysis of a third variable which influences the
relationship between a dependent and an independent variable), was used to determine
whether the relationship between hope and life satisfaction was moderated by SES.
This tool determined the extent to which SES exerts an influence on the relationship
between hope and life satisfaction (Field 2013).

3 Results

The study aimed to investigate the relationship between hope and life satisfaction
among children in both low and middle SES communities, by utilizing the CHS and
SLSS. For this sample a Cronbach’s alpha of .81 was found for the CHS and .82 for the
SLSS. Table 1 presents the overall mean scores for the CHS and the SLSS. The results
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showed no significant mean differences among SES communities with regard to hope
and life satisfaction.

3.1 Correlation Analysis

Hypothesis 1: There is a significant relationship between hope and life satisfaction
in low socio-economic status communities

A Pearson Correlation analysis was used to determine the relationship between hope and
life satisfaction for the low SES group. A positive, moderate relationshipwas found (r = .54,
p < .001) indicating that an increase in the level of hope is associated with a significant
increase in satisfaction with life (see Table 2). The hypothesis is therefore accepted.

Hypothesis 2: There is a significant relationship between hope and life satisfaction
in middle socio-economic status communities.

A Pearson Correlation analysis was used to determine the relationship between hope
and life satisfaction for the middle SES group. A positive, moderate relationship was
found (r = .59, p < .001) indicating that an increase in the level of hope is associated
with a significant increase in satisfaction with life (see Table 2). The hypothesis is
therefore accepted.

Table 1 Overall SLSS and hope means by SES

Low SES Middle SES Total

N Mean SD N Mean SD N Mean SD

SLSS 589 2.99 0.85 415 2.96 0.78 1004 2.98 0.82

HOPE 589 4.59 1.05 415 4.60 1.01 1004 4.60 1.03

The overall mean scores for the SLSS indicates similar scores for the low and middle SES groups (Low SES:
Mean = 2.99; SD= 0.85; Middle SES: Mean = 2.96; SD= 0.78)

*The SLSS was scored from 0 to 4, with scores closer to 4 indicating higher life satisfaction

*The SLSS was scored from 1 to 6, with scores closer to 6 indicating higher levels of hope

Table 2 Correlation between hope and life satisfaction by SES

Life satisfaction Hope

Low-SES group Life satisfaction Pearson correlation 1 .542*

Sig. (2-tailed) .000

N 589 589

Middle-SES group Life satisfaction Pearson correlation 1 .591*

Sig. (2-tailed) .000

N 415 415

*p < .001
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3.2 Moderation Analysis

Hypothesis 3: The relationship between hope and life satisfaction for the low and
middle socio economic status communities is moderated by socio-economic status.

Hayes Process Tool for Moderation Analysis (Field 2013) was used to determine
whether SES has a moderating effect on the relationship between hope and life
satisfaction (see Table 3). In the current model, moderation is not present as the
interaction Hope and Life Satisfaction by SES is not significant (t = .42, p > .05).
However, hope (t = 21.70, p < .001) was found to be a significant predictor of children’s
life satisfaction, while SES (t = − 0.71, p > .05) is not a significant predictor of
children’s life satisfaction. Hope and SES account for 31.46% of the variation in Life
Satisfaction (F = 157.97, p < .001). The model is thus a significant fit to the data. The
moderation analysis was followed-up with a simple slopes analysis displayed in Fig. 1.
The null hypothesis is therefore retained.

The simple slopes analysis shows a positive relationship between hope and life
satisfaction for both SES groups. However, while Fig. 1 shows that the relationship is
stronger for the low SES group than for the middle SES group, it is not significantly
stronger.

4 Discussion

4.1 The Relationship Between Hope and Life Satisfaction

The current study found a significant positive relationship between hope and life satisfac-
tion among children in Cape Town. This finding is in line with the findings in recent
literature (see Gilman andHuebner 2006; Park and Peterson 2006; Savahl et al. 2013), who
identified hope as a character strength, being positively associated with life satisfaction.

The majority of participants indicated on the SLSS that they are, generally, satisfied
with their lives. This means that they are at minimal risk of experiencing negative
outcomes such as mental and physical health problems (see Frisch 2000, for a review),
and more open to the experience of positive outcomes in their intrapersonal, interper-
sonal, vocational, health, and educational arenas (Lyubormirsky, King, and Diener,
2005). Ultimately this means that participants are guided by positive affect and the
tendency to evaluate their lives as satisfactory.

Table 3 Linear model of predictors of life satisfaction

b SE B t p

Constant 14.88 [14.67, 15.09] .11 138.69 < .001

SES (centred) −0.15 [−0.57, 0.27] .21 −0.71 > .05

Hope (centred) 0.37 [.34, .40] .02 21.70 < .001

SES x Hope 0.01 [−.05, −.08] .03 0.42 > .05

R2 = .31
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Participants from both low and middle SES communities generally seem to experi-
ence a high sense of hope. This finding could be explained as participants perceiving
themselves as being able to reach their desired goals and as a result, are not at risk for
negative psychological outcomes, caused by repeated goal blockages and unsuccessful
attempts, which might exacerbate the symptoms for adverse psychological outcomes
(Snyder 1994). Their account of their sense of hope is associated with a level of
personal control (Norwicki and Strickland, 1973). Similarly, Huebner (1991) points
to the internal locus of control as being among the strongest correlates of life satisfac-
tion for children aged 10 to 13. Accordingly, the two core aspects measured by the CHS
are successful agency and pathways, thus placing the emphasis on the child to direct his
or her life. These aspects are vital in the learning of school information which is
facilitated by children’s capacities to form goals and to use pathways effectively, in
order to pursue those goals.

4.2 Socio-Economic Status as a Moderator in The Relationship Between Hope
and Life Satisfaction

The impact of SES, specifically with reference to the availability of resources, is
regarded as a significant factor in individuals’ pursuit of their goals and may have an
impact on their hope and life satisfaction (Merkaš and Brajša-Žganec, 2011). However,
a key finding of the current study is that SES does not moderate the relationship
between hope and life satisfaction. While there is evidence that individuals from higher
SES groups will be more satisfied with their lives and experience a greater sense of
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hope, than their those from lower SES groups (Peiró 2006; Headey et al. 2008; Savahl
et al. 2016), others such as (Snyder 1994) found no relationship between family income
and children’s level of hope. To some extent this can be attributed to children from low
SES communities receiving the necessary, yet sufficient, care and attention from their
caregivers, interacting with positive role models and high levels of religiosity, which
result in the elevation of the levels of hope (Isaacs and Savahl 2014). Furthermore,
Savahl et al. (2016), commenting on research conducted among children across various
SES groups in Cape Town, state that it is possibly less about the actual level of SES, but
rather the level of social inequality that plays a crucial role in young people’s level of
hope and how it interacts with subjective well-being (SWB).

A further explanation of the finding in the current study can be found in Forgeard
et al. (2011) assertion that life satisfaction judgments depend on the standards partic-
ipants have set for themselves; hence participants with similar objective circumstances
may judge their lives to be more or less satisfying. Similarly, van Praag (2011) argues
that well-being varies according to the reference group, person or social type that
individuals compare themselves to. Therefore, comparisons to reference groups affect
the feelings of an individual’s SWB (Van Praag 2011). It is likely that participants in the
current study did not evaluate their lives in relation to other participants who live in
different or better circumstances.

While low SES communities in Cape Town are typically characterized by poverty,
crime and violence, and limited resources, hope may serve as a protective factor (Isaacs
and Savahl 2014). There is evidence that having a sense of hope may play a more
important role in children’s perception of life satisfaction than their objective living
conditions and may even be more important than the financial difficulties invariably
experienced by low SES households (Bronk et al. 2009). Therefore, it is this purpose to
change many things in their lives that in turn, elevates their sense of life satisfaction
(Bronk et al. 2009). This may imply that subjective indicators of hope are more likely
to play a critical role in participants’ assessment of their life satisfaction, than the
objective indicator of SES (Van Praag 2011). Moreover, SES predicts SWB only if it is
related to children’s goals (Merkaš and Brajša-Žganec, 2011).

5 Conclusion

The positive association between hope and life satisfaction implies that children are
experiencing positive outcomes in various areas of their lives and that they are better
able to control the impact of stressful life events. It is also important to note that
children of this age are generally regarded as having a heightened sense of hope and a
positive sense of life satisfaction. This is motivated in terms of where children find
themselves cognitively, naturally progressing and experiencing optimal human devel-
opment, without the differentiation between children from low SES communities and
those from middle SES communities. Hope, in essence, seems to have a more pro-
nounced impact on children’s life satisfaction.

This study presents with a few limitations. Firstly, it is restricted in its generaliz-
ability, as the sample was composed of participants from only one age group, thus data
are not comparable across the age spectrum. Secondly, the cross-sectional design of this
study only provides a snapshot of participant’s well-being at the present time and as
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such, should a longitudinal study be conducted there might be a variation in the results.
Furthermore, having participants approach the transitioning phase from primary to high
school, may have contributed to participants reporting a greater sense of life satisfaction
than what they are actually experiencing. The SLSS provides an overall account of
one’s life satisfaction and so it does not provide insight into life satisfaction across
various domains (such as satisfaction with family, friends and school) that are of
interest to children and youth (Huebner and Gilman 2003).

In order to obtain a more differentiated picture of the well-being of children, a
multidimensional measure would be useful in assessing life satisfaction across multiple
domains of interest to children (Huebner and Gilman 2003). It is evident from the
literature, that there is a lack of research investigating the relationship between hope
and life satisfaction among children and adolescents within the South African context.
Hence, future research in this field is required. This kind of research should be
conducted on a sample that is representative across age groups, across geographical
locations, as well as SES groups.

Finally, it is recommended that further exploration be conducted on the influence of
SES on the relationship between hope and life satisfaction. Given that the current study
found that SES does not moderate the relationship between hope and life satisfaction, it
is recommended that future studies explore the role of SES as a possible mediator. In
this way the role of SES as a potential mechanism through which hope can influence
and produce changes in SWB can be observed.
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